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Overview

The Equal Opportunity Schools (EOS) Pathways Report is your comprehensive analysis of student and staff survey responses. The
report looks at student aspirations and mindsets, and highlights staff and student beliefs about AP/IB/DE. The report highlights the
experiences of Latinx, Black, Native American, Pacific Islander, mulitracial, and low-income students. Throughout,
we refer to this group of students as "historically underrepresented students."

Consider the following as you plan and implement your outreach strategies:

• Does your outreach plan account for the barriers identified by your students?

• Does the plan take into account influences that have helped historically underrepresented students who are currently in AP/IB/DE
enroll?

• Does it address the concerns of historically underrepresented students about AP/IB/DE classes?
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1. Demographics of Survey Respondents

This report includes survey responses across 2 school(s) in 1 district(s).

This report includes survey responses for 129 staff.
EOS portfolio comparisons in this report are based on 129 staff across

2 schools.

This report includes survey responses for 2,551 students.
EOS portfolio comparisons in this report are based on 2,551 students

across 2 schools.

Student demographic data are based on data provided by the school district(s). Staff demographic data are based on staff survey responses.

Historically Underrepresented
Students of Color & Low-Income
Students

n = 1,570

Med/High-Income White & Asian
Students

n = 981

62%

38%

Student Category

No Income Data n = 2,551 100%

Income Level
Low-income based on receiving free or reduced price meals

Advanced Course Participant n = 1,119

Non-Participant n = 1,432

44%

56%

AP/IB/DE Students
Enrolled in at least one AP/IB/DE course this year

9th Grade n = 678

10th Grade n = 707

11th Grade n = 595

12th Grade n = 571

27%

28%

23%

22%

Grade Level

Asian n = 385

Black/African American n = 933

Hispanic/Latinx n = 435

Multiracial & Additional Racesn = 202

White (not Hispanic) n = 596

15%

37%

17%

8%

23%

Race / Ethnicity

Teacher n = 111
Counselor/ Psychologist/ Soci..n = 8
Administrator n = 4
Support staff/ specialist/ inte..n = 4
Other n = 1
Paraprofessional/ aide n = 1

86%
6%
3%
3%
1%
1%

Staff Role

Advanced Placement n = 22

Dual credit n = 1

20%

1%

Current Staff Teaching Advanced Courses

1-2 years n = 21

3-5 years n = 39

6-10 years n = 32

10+ years n = 37

16%

30%

25%

29%

Staff Time at School

White / European American n = 93

Prefer not to answer n = 11

Black / African American n = 8

Two or more categories n = 7

East Asian n = 3

Southeast Asian n = 3

Middle Eastern n = 2

Hispanic / Latinx n = 1

Prefer to self-describe n = 1

72%

9%

6%

5%

2%

2%

2%

1%

1%

Staff Race / Ethnicity

Female n = 68

Male n = 54

Prefer not to say n = 7

53%

42%

5%

Staff Gender



Studies show that students’ personal education aspirations in high school are important predictors
of college degree attainment.(1)

Both aspirations for college (2) and attainment of college degrees (3) have increased in recent
decades among all students. Recent figures show that nationally 56% of 9th graders expect to earn
at least a bachelor's degree, and 36% of 25-29 year-olds have completed a bachelor's degree.

88% of students want to obtain a
two-year, four-year, or advanced

college degree.
88% across EOS portfolio

I want to become an educated citizen
that can contribute to society

I want to gain skills that I can use in a
job that helps others

I want to learn things that will help me
make a positive impact on the world

70%

76%

72%

70%

76%

72%

Students Aspire to Go to College Based on
Personal and Altruistic Aspirations
Reference line is EOS portfolio average

"True" or "Completely True" responses; n = 2,243

Students' Career Aspirations Align with Their College Goals

Visual Artist

Undecided
Tradesperson

STEM

Social Science

Science

SalesReligion

Publishing

Professional Sports

Performing Arts

Nursing

Military

Linguistics Lawyer

Journalist

Hospitality

Government

First Responder

Film

Environmental Science

Entrepreneur

Engineer

Education
Doctor

Culinary Arts

Criminal Justice

Counseling

Cosmetology

Computer ScienceCommunications

Child Care
Business Automotive

Architecture

Animator

Animal Science

Allied Health Professional
Agriculture

Aeronautics

Administrative Professional

2. Students' College and Career Aspirations



3. Student & Staff Views on College

Although college and career aspirations are high across almost all students, disparities exist in college
degree attainment.(3) Compared to 42% of White and 61% of Asian students, only 23% of African American
and 15% of Latinx students aged 25-29 have attained a bachelor's degree or higher.(3)

Increasing student participation in advanced coursework is one way that gaps in college enrollment can be
reduced. One study showed that most students (across all socieconomic backgrounds) who will enroll in
college have taken at least one college-level course in high school.(4, 5)

Want to graduate from a two- or four-year
college

Will graduate prepared to succeed at a two- or
four-year college

78%

71%

78%

71%

Staff Estimates of Students Who...
Reference line is EOS portfolio average

n = 129

Students Across Race and Income Levels Have High College Aspirations
Two-Year Degree / Four-Year Degree / Advanced Degree

Asian

No Income Data

Black/African American

No Income Data

Hispanic/Latinx

No Income Data

Multiracial & Additional R..

No Income Data

White (not Hispanic)

No Income Data

n = 385 n = 933 n = 435 n = 202 n = 596

40%

37%

13%

33%

38%

17%

30%

35%

21%

36%

39%

14%

34%

39%

16%

90%
88% 86%

89% 88%



4. Staff Perspectives & Student Perspectives on Access

The persistent gap in college enrollment, persistence, and performance between White and Asian students
and African American and Latinx students is largely reflective of students' unequal opportunities for
learning, including disparities in access to rigorous curricula. Access to rigorous college-preparatory
courses can substantially narrow this gap in college outcomes.(5)

Core responsibility

Important priority

Other priority

29%

39%

29%

Among staff: If you were to learn that
disproportionately low numbers of students of
color and low-income students are taking

Advanced Courses, how would you feel about the
priority to address this?

Reference line is EOS portfolio average
n = 129

Core responsibility

Important priority

Other priority

52%

38%

9%

Among staff: If you were to learn that
disproportionately low numbers of students of color

and low-income students are entering and
graduating from college, how would you feel about

the priority to address this?
Reference line is EOS portfolio average

n = 129

Students Reporting That Staff Hold "High" or "Very High" Expectations for Their Academic Achievement
Reference line refers to EOS portfolio average

Asian n = 385

Black/African American n = 933

Hispanic/Latinx n = 435

Multiracial & Additional
Races

n = 202

White (not Hispanic) n = 596

47%

55%

46%

52%

51%

73% (94) of staff members are "confident" or "very confident" that they have the instructional strategies they need
to support the academic success of students of color and low-income students.

About my abilities to best support English Language Learner (ELL) students

About communicating with families of English Language Learner (ELL) students,
low-income students, or students of color

Students or parents or caregivers might stereotype me because of my race,
class or culture

22% 16% 2%

15% 12% 2%

16% 3% 5%

40%

29%

24%

Staff Who Worry...
Reference line is EOS portfolio average - Top 3 responses for "Very true", "True", or "Moderately true"; n = 129

Moderately true for me True for me Very true for me



5. Student & Staff Views on Rigor

High schools with greater proportions of students taking and passing rigorous courses have demonstrated
greater capacity to increase the number of students who graduate from college.(6)

Evidence points to substantial differences in outcomes (standardized test scores, high school graduation,
and college enrollment) for students who take rigorous high school courses compared to students who do
not take rigorous courses. These benefits are even greater for students attending high poverty or
low-performing schools.(7)

Rigorous coursework is not just important for college-going students. The reading material for entry-level
occupations is similar to that required by college textbooks - a reading level that rigorous classes help
foster.(8)

AP classes n = 128

CTE n = 115

Dual credit
programs

n = 91

Honors n = 103

Standard classes n = 129

73%

35%

55%

55%

22%

Staff Who Report Classes are "Challenging" or
"Very Challenging" Across Programs

Reference is EOS portfolio average

Advanced
Course
Participant

Historically
Underrepresented Students

n = 593

Med/High-Income White &
Asian Students

n = 526

Non-Participant
Historically
Underrepresented Students

n = 977

Med/High-Income White &
Asian Students

n = 455

17%

16%

14%

13%

17%

16%

14%

13%

Students Who Report That Their Classes are
"Challenging" or "Very Challenging"

Reference line is EOS portfolio average

AP classes n = 128

CTE n = 122

Dual credit
programs

n = 93

Honors n = 109

Standard classes n = 129

70%

50%

68%

57%

38%

Staff Who Report That Classes Prepare
Students "Well" or "Very Well" for College

Reference line is EOS portfolio average

Advanced
Course
Participant

Historically
Underrepresented Students

n = 593

Med/High-Income White &
Asian Students

n = 526

Non-Participant
Historically
Underrepresented Students

n = 977

Med/High-Income White &
Asian Students

n = 455

77%

78%

68%

63%

77%

78%

68%

63%

Students Who Report That Their Classes "Probably" or
"Definitely" Prepare Them for College

Reference line is EOS portfolio average



Across 20 studies of AP and IB student experience, student participation in AP or IB is linked with personal
development and academic preparation.

Common across studies, students report expanding academic identities, developing dispositions and skill
sets that are beneficial for college and career, feeling prepared for college access and success, and opening
doors in college and beyond.(9)

n = 129

Developing critical thinking skills

Having college-like experience

Developing Learning Mindsets

Developing study skills

Linking learning to larger purposes

Earn college credit

Passing the exam

Developing literacy skills

Developing subject area knowledge

Passing the class

55%

49%

45%

36%

28%

26%

15%

13%

11%

5%

Staff Views on the Benefits of Students
Taking AP/DE

 Top 10 responses; Staff select up to 3 responses

n = 1,662

Get college credit
Get a GPA bump

Help me get into college
Study a subject of interest
Having college-like experience

Developing critical thinking skills
Developing study skills
I’m not challenged in the standard ..
Developing Learning Mindsets

Advised by an adult 12%
14%
14%

16%
18%
18%
19%

39%
46%
52%

Students' Top Reasons for Taking or
 Planning to Take AP/DE

Top 10 responses; Students who plan to take, are currently taking, or have taken

Rigorous Coursework Promotes Students' Confidence in College Belonging

Advanced Course
Participant

Historically Underrepresented Students n = 555

Med/High-Income White & Asian
Students

n = 496

Non-Participant Historically Underrepresented Students n = 907

Med/High-Income White & Asian
Students

n = 431

56%

56%

43%

47%

56%

56%

43%

47%

Percent of Students Who Feel like They Will Belong in College
Reference line is EOS portfolio average

6. Student & Staff Perspectives on the Benefits of Taking AP/DE



7. Barriers to Accessing AP/DE
Data from approximately 337,000 student surveys at 268 schools across the country showed that 2 out of 5
historically underrepresented students of color and low-income students reported that they have never been
encouraged to take an advanced class.

Among historically underrepresented students of color and low-income students who are not currently enrolled in
advanced coursework, 1 in 5 students reported that they do not know whether advanced classes can earn them
college credit.(10)

n = 129

Too much work

Won't be successful

Competing schedule priorities

Are intimidated

Concerned about GPA

78%

59%

56%

38%

34%

Reasons Staff Think Students
Choose NOT to Take AP/DE

Top 5 responses

n = 647

Won't be successful

Too much work

Concerned about GPA

Not enough information provided

Not enough support available

44%

38%

26%

24%

19%

Reasons Historically Underrepresented Students
Choose NOT to Take AP/DE

Top 5 responses

11th and 12th Grade Historically Underrepresented Students
Not Participating in AP/DE Experience Barriers

Historically Underrepresented Students

Med/High-Income White & Asian Students (n = 149)

(n = 299)

Adult Encouragement
Barrier Benefits Barrier General Knowledge Barrier School Access Barrier Welcome Barrier

49%
(146)

56%
(83)

29%
(66)

27%
(33)

40%
(121)

35%
(52)

24%
(66) 22%

(31)

49%
(147)

50%
(75)

If the 146 11th and 12th grade historically underrepresented students of color and low-income students who have the Adult
Encouragement Barrier participated in AP/DE at the same rate as students without the barrier (65%), 95 historically underrepresented

students of color and low-income students could be added to AP/DE.



8. Learning Mindsets & Why EOS Uses Them

Learning Mindsets are beliefs that influence how a person approaches learning tasks, goals, and
environments. These beliefs influence how we behave and the choices we make in learning settings.

School Staff Members Are Integral to Supporting and Fostering Learning Mindsets in School Culture

Learning Mindset Definitions

Academic Identity: The student perception of their academic self
in the future as well as their confidence in the academic strategies
they have to get there. (Academic Self & Academic Strategies)

Academic Persistence: The conceptualization and measurement
of motivation in the academic domain.

Community Leadership: The interpersonal skills of
responsibility, corporation, assertiveness and empathy a student
gains from real-life leadership activities.

Growth Mindset: The belief that the most basic abilities-
including intelligence- grow with dedication and hard work.
Brains and talent are just the starting point. This view nurtures a
love of learning and a resilience essential for great
accomplishment.

Focus: The ability to manage one’s inner responses, as well
as to control behavioral tendencies (such as impulses) and
refrain from acting on them.

Multiple Cultural Language Skills: The cognitive benefits of
being bilingual that are linked to mental flexibility,
problem-solving, concentration and memory.

Purpose for Learning: An academic goal that is motivated
both by an opportunity to benefit the self and the potential to
have some effect on or connection to the world beyond the
self.

Self Efficacy: The belief and confidence that one has in
regard to their capacity to accomplish learning tasks and
produce desired results.

Having Learning Mindsets like Academic
Identity, and Growth Mindset predict
AP/IB enrollment and AP/IB course pass

rates.(10)

The majority of schools' academic
outcomes, as measured by both AP/IB
course grades and pass rates,

maintained or improved following work
with EOS.(11)

"The most beneficial aspect [of working with EOS] is receiving the data and the information from the
surveys. The results we received we cannot get by reviewing students' grades. The information from the
surveys identifies students' strengths, grit, and potential. Without this information, we would not be able

to identify students and encourage them to take AP classes." ..



9. Moving Beyond GPA & Test Scores to Identify Students

“What we need in education is a much better understanding of students from a motivational perspective,
from a psychological perspective. In education the one thing we know how to measure best is IQ, but what

if doing better in school and in life depends on much more than your ability to learn
quickly and easily?” -Angela Duckworth (12)

Student motivation

Perseverance

Confidence in success

Growth Mindset

Confidence in belonging

Quality of teaching

Student interest

Effective study and note-taking skills

Reading / number / technological literacy skills

Prerequisite classes

Understand class value

GPA

Test scores

78%

74%

64%

64%

60%

57%

57%

55%

52%

35%

29%

22%

18%

Staff Report "Very Good" Predictors of Student Success in AP/DE
Reference line is EOS portfolio average

n = 129

“EOS made us realize that we need to look well beyond students' grades in order to judge their AP
potential. We have never intentionally played "gate keepers" to our AP program. However, we could have

done a better job. Our students, who may have not attempted AP before this process, are having
tremendous success in AP courses." 

-EOS Partner, Head Counselor

Learning Mindsets

Under challenged

Recommended by teachers

Desire to enroll

College aspirations

Demonstrate persistence

All of the above

GPA or test-score threshold

Students who demonstrate interest in the subj..

All students

No student should be recruited

Other

44%

43%

40%

37%

33%

31%

25%

16%

12%

9%

3%

2%

Staff Report That Students with These Attributes Should Be Actively Recruited for AP/DE
Reference line is EOS portfolio average

n = 129



10. Recruiting Students with Learning Mindsets

A motivational perspective on learning and achievement deepens understandings of students & broadens
our appreciation of students' strengths. It is a critical partner to foster educational access & opportunity.

Learning Mindsets are a key tool for closing participation gaps in advanced classes. Activities designed to
foster Learning Mindsets show immense benefits, particularly for historically underrepresented students
of color and low-income students.(13)

Research shows that students of all ages who learn and demonstrate Learning Mindsets and skills are
more likely to have better attendance, course completion, and graduation rates. In addition, Learning
Mindsets give students the confidence and skills they need to keep growing throughout their lives.(14)

* Based on EOS's portfolio data, 11th and 12th grade historically underrepresented students of color and low-income students with 1 or more
Learning Mindset demonstrated Semester 1 AP/IB pass rates of 89%.(15)

Academic
Identity

Academic
Persistence

Community
Leadership

Focus Growth Mindset
Multiple Cultural
Language Skills

Purpose For
Learning

Self Efficacy

n = 303 n = 586 n = 369 n = 487 n = 493 n = 228 n = 535 n = 241

57%
54%

60%

54% 55%
53%

58%
60%

70%

65% 65% 66% 67%

62%

69%
72%

11th and 12th Grade Historically Underrepresented Students of Color and Low-Income Students
with Each Learning Mindset Participating in AP/DE

— Participation rate of 11th and 12th grade Med/High-Income White and Asian students with Learning Mindset

There are 298 11th and 12th grade historically underrepresented students of color and low-income students with 1
or more Learning Mindsets who are currently not enrolled in AP/DE.*



A common thread throughout high-performing schools is the common belief in “students’ brilliance,
humanity, and inherent intellectual capacity. Because they believe their students can achieve at high
levels, they set high expectations for performance and support students toward their success.”(16)

Support One-On-One Conversations with Students

n = 683

Talking with a friend

My teacher talking about it during class

Talking with my parents or caregivers

Planned to take Advanced Coursework before High School

School culture encourages Advanced Coursework

44%

36%

33%

29%

16%

Reasons Why Current Historically Underrepresented Students
Decided to Enroll in Their First AP/DE Class

Top 5 Responses

n= 106

Building classroom culture that
emphasizes collaboration and academic r..

One-on-one conversations with students

Identification and encouragement

Professional development

Revise policies 30

32

46

75

75

Number of Staff Willing to Take Action to
Foster Access to AP/DE

Top 5 Responses

Create Structures for Support

n = 1,264

Study/HW support

Opportunities to redo assignments

Peer mentors/study partner

More information

No summer homework 24%

26%

28%

31%

34%

Historically Underrepresented Students Report That They
Would Be More Likely to Take AP/DE with...

Top 5 Responses

34 staff members who currently
don't teach AP/DE are interested in
teaching Advanced Course subjects

Build Capacity

English/Language Arts/Literature

Sciences

History

Social Science/Humanities

Math/Mathematics

World Languages & Cultures

Arts

12

8

7

7

4

4

2

11. Ready for Action

Staff Are Interested in Teaching The Following Subjects



ADDITIONAL EOS TOOLS
• Advocacy & Outreach Guide
• Student Insight Cards for each student
• Support Report for supporting new students
• Outreach Tracker
• Staff recommendations

These 3 steps and other resources will be provided to you
in the EOS Advocacy & Outreach Guide.

"When you read the Insight Cards of the students who had not been in Advanced Placement classes, you
realize the opportunity that was almost missed for these students. Talking to the students' parents as
they realize for the first time what Advanced Placement means and that THEIR child will be in that
program was the most inspiring moment [of working with EOS]. Many of them had not completed high
school themselves. It was as if they finally understood that there would be something more for their

children and that the school would help them get there."

 -EOS Partner, District Lead

INVITE STUDENTS INTO LARGE GROUP
MEETINGS
Schools often start with group activities to
ensure they reach every student on the
Outreach List. These have ranged in size
from grade-level assemblies to small group
rallies of about 50 students. To be
successful, these must be celebratory,
inspirational, and convey a genuine belief in
students. You and your Partnership Director
should talk about other strategies that will
work best at your school.

ADVOCATES HAVE 11
CONVERSATIONS WITH STUDENTS
Individual conversations with students
generally take place following larger group
activities, and prior to registration. They
present an opportunity to address any
remaining concerns and re-state your belief
that the student can be successful in
advanced classes, and that this is in their
best interest. For some students, more than
one conversation with an Advocate is
beneficial.

ENGAGE WITH FAMILIES
Offer families of identified students specific
opportunities to learn more about advanced
classes, and encourage them to talk with
their student about these courses. Sending
letters or making calls to families is an
important step to congratulate them that
their student has been selected for this
opportunity, and to invite them to attend an
evening or weekend information event.

12. Taking Action
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